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The Catholic University of America
School of Arts and Sciences/ Politics Department

POL 429 Religions, Native Peoples, and Environmental Action 
Spring 2019
Credit Hours : 3
Prerequisites/ Department consent (if any):  N/A
Classroom: Shahan 307
Days and hours of class meetings:   T TH  9:40 AM - 10:55 AM 
Instructor contact information: 

Dr. Maryann Cusimano Love, Associate Professor, Department of Politics and Fellow, Institute for Policy Research, The Catholic University of America, Washington, DC
414 Columbus School of Law
202-319-5128 
E-mail: mcusimanolove@comcast.net
Office Hours: TU 12:30-2:00 pm, before class, and by appointment
Course Description 
How do religious actors, including indigenous peoples, engage in environmental policy and action?  This politics course will examine how religious actors and religious institutions engage in environmental advocacy, policy, and action, including peacebuilding around natural resource conflicts, around the globe.  Students will use social science research on transnational advocacy networks as a basis for studying and analyzing the environmental advocacy, action, and policy work of religious groups and networks.  The teaching methods used in the course are interactive, case based and participatory learning, engaging students in the social science research on religion and environment, and inviting them to research and write brief teaching cases on religious networks' environmental action. The course includes major theories of religious actors, environmental politics, and social movement politics, and practices of religious actors mobilization on environmental issues. It is a course in the Latin American Studies Program, the Peace Studies Program, and for Politics majors can count as either a World Politics or American Politics course.
Instructional Methods


The course will stress discussion and critical thinking; students will be presented with several alternative views, and are encouraged to develop their own interpretations.  In addition to learning about native peoples, religions and environment in this class, students will work on their speaking, reading, writing, problem solving, and group skills.  In the real world, policy makers (and you) are presented with different and conflicting information about issues, and have to sort through it and make judgments and choices:  which arguments seem most persuasive, logical, accurate?; how do various arguments relate to each other?; what are the moral and ethical implications of  the various arguments?; what courses of action are available or advisable, and what are the ramifications of different courses of action?; how can I clearly and effectively communicate my ideas to others, and work with them to foster common solutions? 


In this course you will work on these analyses and communication skills in the process of learning more about the subject matter of environmental studies.  In order to do that, the method of instruction will combine class discussions, lectures, as well as case discussions and analyses.  Educational research shows that students learn material better and remember it longer when active teaching methods are used, so this course will use the case teaching method as practiced at the John F. Kennedy School of Government at Harvard University.  The case method requires you to be an active participant in your own education by demanding thoughtful and well-informed interaction among the class members; you are responsible for your own and your peers' learning.  The basic idea is that you cannot sit passively in class, more or less listen to someone else lecture, take notes, never say anything, and pass this course.   We are not training you in stenography, but are trying to help you to learn how to think critically for yourself, to question what you read and hear, and to write and speak in a thoughtful, clear, and coherent manner.  You can only improve these skills by practicing them.  Thus the format and assignments of this class are designed to help you develop your abilities to conceptualize, analyze, synthesize, and question the material you read and hear, and to strengthen your reading, writing, and oral communication skills. The class will analyze and build on the assigned readings, so it essential that students carefully read the required readings (especially the cases) before the class in which we will begin discussion of that material, and come to class prepared.  This means completing the readings in advance, identifying the key issues in the readings, forming reasoned opinions on those issues, and being ready to present and defend your interpretations.  Students cannot "hide out" in this class and avoid participation.  I will routinely call on students, even if they do not volunteer.

Why We're Here

A university should help teach its students to read, write, speak, and think.  These are skills you will need to be good citizens in the real world beyond our campus.  A course that does not help you to do these four things may be short-changing you in important ways.  An education that does not accomplish these four tasks is lacking.  The problem is that these four tasks are not always easy to do.  People get bored reading, have trouble writing, are afraid to speak, and are not challenged to think nearly enough.  Since these are difficult tasks, and given the nature of many contemporary universities, both students and professors sometimes enter a tacit bargain to avoid or ignore some of these things.  Instead of tackling the reading material, students ask "will we have to know this on the exam?" Instead of keeping up with recent developments in the field, professors may replay old lectures and syllabi time and time again.   Students are often not proficient at writing because they haven't had to do much of it; multiple guess exams are common, and large class sizes make it easy for instructors to argue that they can't make writing a requirement.  You don't have to speak because you don't want to, and because many instructors find it easier to lecture at you rather than discuss the material with you.  You aren't asked to think, and in turn you don't ask faculty members to do so.  Your university education becomes one of those strange economic goods that you pay for in full in advance (at CUA the typical undergraduate pays over $40,000 a year in tuition alone!), but don't mind receiving less of.


I don't like this.  It cheats us both.  You are robbed of an education, and I of a chance to teach.  You emerge with a mediocre education, without many of the skills you may need in the real world, and I become a mediocre educator.  I will do my best not to succumb to this common, but destructive pattern.  I will offer a rigorous class that includes reading, writing, speaking, and thinking.  I expect an honest effort from you in these various regards.  We are both lucky to have this chance to learn together, and from each other.  Most of the humans on this planet are involved in the basic struggle to subsist, and do not have the luxury of the opportunity to develop themselves in this way.  We have the opportunity, but often take it for granted, and do not try to get the most out of it.  Let's break the cycle of trying to get the least out of our educational investment.  I look forward to a fun and challenging semester learning with and from you!

Required Texts:

Pew Case studies are available for purchase on line at  www.guisd.org , the Georgetown University publications sales site (click on cases) and the John F. Kennedy School of Government Case Program http://www.ksgcase.harvard.edu/.

Reading materials, check Blackboard. 
Libraries
The CUA Libraries' wide range of resources and services, including databases, online journals, and FAQs are on the main web site.  For assistance on papers and assignments, consult the research guides or schedule an appointment with a subject librarian. 
Course Goals 

The purposes of this course are to examine how religious actors, including indigenous peoples, engage in environmental policy and action.  The class will develop a learning community through participation and student presentations, and will be exposed to current issues, cases, theories and practices, through required readings, the professor’s presentations, class and case discussions, student presentations, outside speakers, and opportunities to utilize the resources of Washington, D.C.. 

Goals for Student Learning

Students will demonstrate understanding of the assigned readings and class discussions regarding environmental issues, religions, and native communities.  Students will demonstrate competence in their speaking, reading, writing, problem solving, and group skills through their participation, study questions, paper, and presentation assignments. 

Course Requirements

1.  CLASS ATTENDANCE:  this is the easiest component of your participation grade.  I expect you to attend all sessions of this class, especially the case discussion sessions.  When you enter the classroom, arrange the desks in a semi-circle, get your name placard, and place it on your desk.  Attendance will be recorded within the first five minutes of the start of class.  If you are not here at the time roll is taken you will be marked absent, so be sure to be seated with your name tag before the start of class.  Points will be deducted from your participation grade for each absence; absence from a case discussion date will be severely penalized.  If hospitalization or serious illness prevents you from attending class, provide a letter from the Dean of Students Office and your absent mark will be removed.


2.  CLASS PARTICIPATION:  you must do more than merely show up to earn the 30% of your grade determined by quality participation.  Carefully study the syllabus to understand what I am looking for in class discussion, and how you can prepare yourself to positively contribute to the class' learning.  Each day I will rate the quality of your contributions to the class.  You will be graded negatively if  you are absent, cannot or do not answer a question, do not move the class discussion forward, do not offer original, thoughtful, informed comments, do not build on the comments of others, or if you disrupt the discussion.  You will be graded positively if you make informed, thoughtful, relevant, original, logical, concise, and civil contributions to the class.


3.  STUDY QUESTIONS:  To help you prepare for case discussions, I will give you a set of 4 study questions for each case (they are posted on Blackboard, under Assignments).  Over the course of the semester each student must hand in typed responses to four sets of study questions, in accordance with the case due dates listed later in this syllabus.  Answers to each set of study questions should be one single-spaced typed page for each set of study questions.  Study questions will be graded as either full credit (FC), partial credit (PC) or 0 credit, and the grades for your four sets of study questions will be counted toward your class participation grade (since this is one measure of the quality of your preparation for class).  Students may hand in more than four sets of study questions in an attempt to improve upon partial credit or zero credit study questions.  The best four sets of study questions will be counted toward your participation grade.  Study questions may only be handed in before the start of class, before case discussion begins, on the assigned case due dates.  No late study questions sets will be accepted or graded, and no study questions will be accepted for classes in which you have been absent from case study discussion.  In addition to the 4 sets of study questions, students must also hand in an event assessment. These questions are also posted on Blackboard, under Assignments. 

4.  WRITTEN ASSIGNMENTS:   The case studies, exam, and projects must be completed and handed in by the start of class on the due dates (the in-class exam will begin at the start of class in an assigned computer lab).   Extensions are not an option.   Be attentive to due dates, as grades of “zero” are hard to recover from; no assignments received after the due date and time will be read or graded.  APSA citation methods must be used in order to help prevent plagiarism (Love 2019, 5). 

Expectations and policies
Academic honesty and Academic Integrity Academic integrity is not merely avoiding plagiarism or cheating, but it certainly includes those things. More than anything, having academic integrity means taking responsibility for your work, your ideas, and your effort, and giving credit to others for their work, ideas and effort. If you submit work that is not your own – whether test answers, whole papers or something in-between – I have a responsibility to hold you accountable for that action. I also have a responsibility to treat you with respect and dignity while doing so.

The following sanctions are presented in the University procedures related to Student Academic Dishonesty:
“The presumed sanction for undergraduate students for academic dishonesty will be failure for the course. There may be circumstances, however, where, perhaps because of an undergraduate student’s past record, a more serious sanction, such as suspension or expulsion, would be appropriate. ...In the more unusual case, mitigating circumstances may exist that would warrant a lesser sanction than the presumed sanction.”

Some students will do group work for the in-class presentation of their group project. For that specific assignment, you are allowed to share material, ideas and information.  However, for each student's individual part of the oral presentation, and for any other work that is to be submitted on an individual basis, I expect your submission to be your own in its entirety.

Please review the complete texts of the University policy and procedures regarding Student Academic Dishonesty at http://policies.cua.edu/academicundergrad/integrity.cfm 
Other Policies or Expectations. 

The following rules will operate in this course.  They apply both to the professor and to the students.  In this sense the syllabus is like a contract binding on all of us.  In registering for this course you are agreeing to abide by these rules.  The professor will:

1.  Arrive on time to class each day and start class promptly.

2.  Be prepared to discuss the assigned topics and facilitate the case discussions as indicated on the syllabus.

3.  Answer all course related questions asked by students in and out of class and otherwise try to be as helpful as possible.

4.  Mark, comment upon, and promptly return the written assignments.

5.  Hold regular office hours for student consultation and advisement.

As the professor, I expect that all students will:

1.  Arrive on time for each class session, arrange the seats in a semi-circle, and place your name placard on your desk.  Late arrivals disturb other students and the flow of lectures and case discussions.  Remember, if you are not in your seat with your name tag at the start of class, you are likely to be marked absent, and attendance is required for your participation grade.  Cell phones and other electronic devices must be turned off.

2.  Not cheat, plagiarize or otherwise misrepresent other's work (or even your own, previous work) as your own (new work).  If you have questions regarding what represents academic dishonesty, please discuss them with the professor, and review University policies.  It is your responsibility to inform yourself about proper citation and attribution methods and what constitutes plagiarism.

3.  Come prepared for class, and participate in class discussion each class, offering original, thoughtful, logical, informed, relevant, concise, and civil contributions to the class.

4.  Hand in assignments on or before the due dates in accordance with the course requirements, and understand that no extensions, exemptions, extra credit, make up assignments, or incomplete grades will be given.  For the take-home exam and the project, a hard copy and an electronic copy (on disk or a thumb drive) must be handed in at the start of class.  APSA citation methods only must be used in order to help prevent plagiarism.  These assignments must be double-spaced, type-written, numbered, and checked carefully for spelling and grammatical errors.  Your name must appear ONLY on a separate sheet at the end (not to be counted among your required pages).  APSA citation methods only must be used in all writing assignments; cite carefully and frequently in order to help prevent plagiarism.  For the Study Questions, answers to each set of study questions should be one SINGLE SPACED typed page total for each set of study questions, with the number of each response clearly indicated.  Study question sets that do not follow this format will not be accepted or graded.  Study questions may only be handed in at (or before) the start of class, before case discussion begins, on the assigned case due dates.  No late study question sets will be accepted or graded.

5.  Keep and regularly check your email account and the course Blackboard site.  Study questions and assignments are posted on Blackboard. Some course readings are posted on the Blackboard site for students, and answers to student questions and clarifications thought relevant to the whole class will be posted to the whole class.   

Assessment

Grades for the course will be assessed as follows: 30% participation (including attendance and 4 study question sets, required event assessment, participation in CRS University online, and extra credit participation for on-line nominations for the Class Soundtrack on Blackboard); 35% midterm exam (take home essay due Feb. 19, emailed to @cardinalmail.cua.edu as a WORD DOCUMENT, and in-class short answer and multiple choice exam Feb. 21); 35% either group project and presentation (April 11) OR written paper on a case study. As in real life, deadlines, grammar, spelling, appropriate form, citations and style count in your grade assessments.  Extensions are not an option.  Assignments are due at the beginning of class on (or before) the due dates.  The presentation topic will be decided with the approval of the professor.  The study questions and midterm will be written responses to assigned questions.  Participation will be graded on the basis of informed and quality contributions to the class (see section on the expectations of class discussions).  University policy is that attendance is required at all class meetings; attendance is also part of your participation grade.  University academic ethics codes apply.  Cheating and plagiarism in all their forms are unacceptable, and will result in a zero in the assignment; additionally, students may be subject to a failure for the course or university disciplinary proceedings that may include expulsion.  All assignments are individual, not collaborative, and must reflect only the student’s own work.  While students must discuss and work together in preparation for the group project to make sure it meets all the standards and questions set, students will be graded individually for their component of the group project.
APSA citation method as described in class is the ONLY acceptable form of citation and MUST be used to prevent plagiarism and to attribute the influence of other scholars' work.

 A.  What Am I Looking For in "Good" Class Discussion?
* evidence of careful preparation, including knowledge of the factual details of the case and reading materials; 

* logical consistency, appropriateness to the discussion, originality, and use of relevant evidence in the arguments made;

comments that are clear, concise, enthusiastic, and civil;

the extent to which your comments contribute to the process of the discussion, such as building on the ideas of others, providing constructive criticism, asking constructive questions, or indicating a careful listening to others.


Your participation will be graded with three criteria in mind:  delivery, content, and context.  Delivery refers to whether your comments are cogent, clear, and comprehensible.  Are you making yourself understood in a clear and logical manner?  Content  refers to the substance of your remarks.  Do your comments make an original contribution (not merely repeating what has already been said), which is factually correct, well-informed, thoughtful, and rich?  Context is the ability to place your comments into the fabric of the class discussion.  Do your remarks build on or address themselves in relation to the contributions of others?  (This does not mean that you must agree with what has been said already, but in disagreeing you must be sure to take issue with a particular position, not the person associated with it).  Are your remarks relevant, on point, do they advance the learning process of the group?  The purpose of discussion in this class is not to grandstand, show off, or cut others down, but to learn more by learning from and with each other rather than in isolation, and to build a learning community.  Be aware of and work to improve on the delivery, content, and context of your oral communication.


I recognize that class discussion comes more easily for some people than for others.  By temperament or habit, some are "talkers" while others are "listeners."  Learning to be both is an important goal of this class, and a needed skill in life beyond this classroom.  Comments that are not relevant to the ongoing discussion, that are off the point, that are disruptive to discussion, that are insensitive to others, or that attempt to dominate the discussion will not be rewarded!  I would prefer that you volunteer to participate, but will call on you if necessary to bring you into the conversation.  If you are uncomfortable speaking in class, please come by and talk with me;  I can offer you some "tips" which may help to increase your comfort in speaking in class. 

B.  Learning With Cases

A case is a narrative of an actual, or realistic, problem that typically portrays policy makers confronted with the need to make a decision.  Cases present information, but not analysis; your task is to supply the latter, as well as to advocate a solution.  Moreover, unlike the assignments to which you are probably accustomed, and which tend to be relatively solitary exercises, we will use in-class discussion to develop a solution to the problem posed in the case.  


You should find case learning an enjoyable and active experience.  But unless you have used cases in other courses, you may find that you need to learn some new skills.  Studying cases may seem frustrating.  Like the situations faced by real policy makers, information provided in the case may be ambiguous, complex, or incomplete.  Generally a case has no single "correct" answer; there are only choices, some better, some worse, and all open for discussion and interpretation.


Second, class discussion of cases may appear intimidating to some of you, and working together in a group to solve a problem may be unfamiliar to many of you.  Learning with cases also involves your active participation.  Unlike traditional lectures, where the material presented by the professor may find its way to your notebook with little conscious intervention on your part, case discussion demands your ideas and participation.  Rather than being a passive "desk potato," just observing the knowledge transmission process, cases require you to learn by doing analysis and recommending action.  

C.  Case and Class Discussion

At the heart of learning from cases is their discussion in class.  This is a collective exercise.  You might think of the class as a team of professional colleagues, perhaps a group of government ministers of a departmental working group that has been asked to work together on a problem.  


1. Be prepared to present your ideas forcefully, and to support them with as much care and persuasion as you can.  At the same time, be equally prepared to listen to the comments of your classmates, and to treat others with respect.  This is not shock radio; name calling and other incivilities are not acceptable.  Keep an open mind, and do not hesitate to incorporate the ideas of other students, or to change your mind.


2.  Do not wait too long to get involved in the discussion.  The longer you wait to participate, the harder it is likely to seem to become involved.  I may call on you at any time, or ask you to play the role of a particular actor in the case.


3.  If you want to raise an issue that is completely different from the one the class is discussing, consider waiting until the class is ready to move to another issue.  Alternatively, if you feel that you need to interject your point (particularly if you feel the class is moving off onto a tangent) try to do so by linking your comments to those of others.


4.  Try to be alert to ways to keep the class discussion moving toward a solution to the case.  Although this may take some practice, try to find opportunities to build on the comments of others.


5.  Do not hesitate to admit confusion, ask for clarification, or simply be wrong.  Most of us do not like to do any of these, but bear in mind that by doing so, you may help the group stay focused on the problem.

D.  Case Preparation and Preparation for Class Discussion

Preparing for in-class discussion of cases is likely to require significantly more effort than you might anticipate.  One approach many students find helpful is working in small groups; while this method is recommended, bear in mind that all work handed in for study questions, essays, or the final writing assignment must represent your work only.  The preparation work you do will significantly improve your ability to participate in class discussion.


1.  Try first to get a quick sense of the whole case.  What can you learn from the title, headings, and outline?  What do the introduction and conclusion (if present) reveal about the problem?


2.  If this is a case requiring a decision, who is the key decision maker?  What decision does she or he have to make?  What are his or her objectives? What other actors are there in this case?  What are their objectives?


3.  Reread the case carefully, underlining, highlighting, or noting key facts.


4.  Try to identify the key problems on a piece of paper.  Then go through the case again, sorting out the relevant information for each problem.  What are the resources and constraints associated with each problem?


5.  What are the possible courses of action for the decision maker?  Endeavor to identify and rank alternative policies.  What are the likely short and long term consequences of the policies that you have identified?


6.  Use the study questions as a guide (posted on Blackboard Assignments).  Over the course of the semester, you must hand in your answers to four sets of study questions (one single-spaced page, typed for each set) four times out of the case due dates.  You may choose which case study questions you will hand in toward your participation grade, but you must hand in four sets of study questions throughout the semester, and one Event Assessment (also listed on Blackboard Assignments).

E. Class Discussion and the Case Method's Nine Rules of Engagement (ROE)

1. PREPARE THOROUGHLY.  Read the case, reflect on its content, and discuss it with others before coming to class.

2. TAKE "FREEFALL" RISKS.  Express your views without prejudging them.  We want to hear what you have to say because you may have that golden angle or perspective that helps us to break through confusion and ignorance.

3.  LISTEN CAREFULLY.  Focus on other person's thoughts, not his/her efforts to express them.  Ask questions to clarify what is said.  Re-state the person's remarks to be sure you understand his/her point.

4.  PROMOTE DEMOCRACY.  Become suspicious whenever everyone agrees that a judgment is true or that an argument is successful.  Encourage a wide variety of viewpoints and opinions.  Avoid "groupthink," peer pressure, and the convergence of opinion.  (The more views that you entertain, the more likely it is that you will discover the internal logic of the situation you are assessing and find the best course of action).

5.  EXTEND CHARITY.  Always give your colleagues the benefit of the doubt.

6.  PRACTICE CIVILITY.  Never forget that your colleagues have a fundamental, inviolable worth as human beings and always must be respected as such.  Avoid dealing in personalities or making personal attacks.  Leave your ego in a box in your room.  The case discussion classroom is a forum and a laboratory--not an arena.  We are here to hammer out new levels of understanding, new agendas for investigation, and tentative solutions--we are not here to hammer on each other.  Encourage others to take part and applaud the efforts of those who do.

7.  EMBRACE AMBIGUITY.  There is very little "closure" in life--learn to live with it.  Most of the "solutions" we discover are at best tentative and hypothetical.  What we must do is use the best available means to reach the best working hypotheses--and that means drawing upon the strengths of the Learning Community.

8.  BUILD COMMUNITY.  Faithfully observe the ROE and gently remind others that they should do the same.  Constantly seek new ways to perpetuate and expand the community.

9.  TAKE RESPONSIBILITY.  Someone once said that the 10 most important words in life are, "If it is to be, it is up to me."  Believe it.

F.  Students will either write a case study or a do a project and presentation:
For the project, the class will split into groups of five.  Your group will hand in one project and presentation briefing (see below), but you will receive individual grades that may vary depending on how well each did on his or her part of the presentation, and how well each responded to questions and answers.  No later than Jan. 29 email the professor mcusimanolove@comcast.net and TA your group's policy goals and your strategies to achieve those goals.  Be prepared to discuss in class.
Project:  You came to study in Washington, DC, for a reason.  The project and oral presentation gives you a chance to use CUA's Washington, DC, location, to further your understanding of native peoples, religion, and environment. The focus of the project is on "doing" environmental studies, to reflect, connect, and act. The class analyzes transnational advocacy networks, using the internet, global telecommunications and social media to connect groups and mobilize action.  Your group will do this, using information politics, leverage politics, transparency politics, symbolic politics, etc., as discussed in the readings (Keck and Sikkink) and class.  You will inform yourself on an issue area, connect with experts and advocates, network with religious actors working on environmental issues, act to inform and advocate on your issue area, and report in your presentation on what you’ve learned. You may do this in several ways.  
You may partner with a religious actor working on an environmental issue, such as Interfaith Power and Light, Jewish, or  Catholic Relief Services to hold an event or participate in advocacy on environmental issues the group tackles, such as following up on CRS Action Alerts or our on-line  CRS University resources, such as See  http://www.iamclimatechange.org/  Ideas for CRS University programs include "Playing for Peace," using a CUA sports event as an opportunity to raise awareness on an environmental issue such as solidarity with environmental refugees events, joining CRS in advocacy on Capitol Hill, planning Lenten fasting and prayer services in solidarity with native peoples, etc. For more information on CRS and CRS University programs, see   http://university.crs.org/
Pope Francis released his environmental Encyclical Laudato Si, and suggests numerous actions to care for Our Common Home.  This year the Pope will gather a synod on the Amazon.  Native peoples and religious leaders are gathering to organize common action plans to preserve the Amazon ecosystem and native peoples.  The REPAM alliance may be traveling to Washington, D.C., to petition the Inter American Human Rights Commission about environmental destruction regarding natural resource extraction.

 Jesuit Refugee Services University Outreach campaign offers resources for how to conduct student campaigns.  See JRS USA website to learn more about Outreach activities and how JRS accompanies environmental refugees and forced migrants around the world.  http://jrsusa.org Through the JRS Action Network, concerned individuals are invited to support JRS mission by advocating, educating, and serving in their local communities. Examples of JRS University projects include the Refugee Camp Out, bringing JRS speakers to campus for an event, working with resettled refugees in the DC area, or performing the Jesuit Refugee Service play Imago Dei: Journeys of Courage, Hope and Home . Jesuit Refugee Service/USA Refugee Camp-Out allows participants to show solidarity with nearly 43 million displaced persons worldwide and sheds light on the growing displacement crisis. This event invites students to spend time in a public space on campus. In the "Camp," students will dine on simple meals, hear guest speakers, and participate in advocacy training sessions. This is an opportunity for participants to find hope in desperate situations and spread hope to the campus community and beyond. As a member of the JRS Action Network, you will be linked in to JRS/USA's nationwide network of advocates through specially tailored emails, conference calls and special events, and given a chance to raise your voice for refugees and displaced people worldwide. 
Leaders from across the country, including indigenous leaders, are gathering in DC for the Catholic Social Ministries gathering Feb. 2-5, Students have an opportunity to attend the Social Ministries Gathering and participate in the Young Leaders Initiative professional development program, learning how to lobby on Capital Hill and do advocacy, on issues including issues of native peoples and the environment.  You receive advocacy training as student leaders, and participate in lobby days with students from other Universities and with professional advocates on environmental issues. You may also go with CRS, the USCCB, interreligious and Catholic groups who are lobbying on Capitol Hill Feb. 4 or 5 to advocate for climate change adaptation funding for the poor.  For more information on the CSMG, and the Young Leaders Initiative in particular, visit http://university.crs.org/event/youth-leaders-initiative-at-catholic-social-ministry-gathering/ 
CUA organizes many events in April for Earth Day each year. Your groups can plan, organize, and hold such events, in coordination with CUA's Green Club and the Environmental Studies and Honors Programs, on natural resource conflicts and peace, and/ or the ways in which religious actors mobilize on environmental issues. 
April 9 is University Research Day, and Jan. 25 is the deadline to submit a proposal. Your group could present your work on University Research Day as a means to engage the rest of the Catholic University community.

You may host a film screening and discussion on native peoples, religion and environment, for example nuclear disarmament, war and the environment, etc.. A series of international conferences by religious actors have been held examining the humanitarian and environmental impacts of war and even accidental explosions of nuclear weapons. You may host a film screening and discussion on the environmental impact of war or the nuclear weapons complex, for example, UNEP's film “Scarred Lands and Wounded Lives: The Environmental Footprint of War” https://vimeo.com/21418672.  Your group will book a room, publicize the event, get people to attend, and do follow up activities to further this discussion.
Past CUA groups have worked with NGOs and faith based groups to address environmental issues including climate change, environmental refugees, destruction of the Amazon, Fair Trade as an environmentally sustainable economic practice, worked with the Sudan Solidarity Network, held events here at CUA on Sudan, Congo, and Syria, and conducted advocacy and information awareness raising on the issue.  Groups have worked with an NGO such as Raise Hope for Congo to make Catholic University conflict minerals free, gotten CUA's Student government to pass a resolution to make CUA conflict minerals free, made documentary videos, worked with JRS and CRS.  
Whatever issue you choose, your group could organize and host a panel discussion or other event on your issue, as a means to network with other groups working on your issue in the Washington, DC, area, and to raise awareness or conduct advocacy on your issue..  Your group may host the event, work to publicize it, invite people to attend, write articles for the Tower, Campus radio, use Twitter and Facebook, to inform the CUA and Washington communities about your issue.  In pursuing your group’s objectives your group may offer a public event at CUA or in your home towns or on other college campuses on the issue to raise awareness and call for action on your issue, launch a Facebook and/ or other social media pages on the issue, write letters to the editor and articles for the CUA Tower, go on college radio, do table time at the Pryz to reach people about your issue, sponsor showings of a film on campus and events in the dorms on your issue and encourage other Universities to hold similar events, urge those who you reach through your events and information activities to take action on your issue.  Action might be local, working with youth to increase their capacities to mobilize religious groups on environmental issues. Action might be legislative action, lobbying Congress and urging people to write their elected officials to support your objective.  Action might be supporting a particular policy change at Catholic University or urging particular consumer action, such as buying environmentally sustainable electronics and computers that do not contribute to resource wars in the Congo, etc.  Your group will specify your project idea, and must get it approved by the instructor.   
I am happy to discuss other well-specified project topics with your group.  
Your oral presentation will NOT be a description of the issue, but will discuss WHAT YOUR GROUP DID  about the issue. You will describe the actions your group took on your issue, analyze it in terms of Keck and Sikkink’s terms of information politics, transparency politics, leverage politics, accountability politics, symbolic politics, forum shopping, etc., and evaluate what worked and what didn’t, according to particular benchmarks and metrics.  Each group project and presentation MUST discuss "the strategic who, what, when, where, why, and how" of your efforts to influence policy regarding your issue. Who are you trying to influence, by doing what (when and where), what is your theory of change, meaning why and how do you think your actions will help your issue?   How did your project use information politics, leverage politics, transparency politics, symbolic politics, etc. (Described in the Love Beyond Sovereignty book)?  Discuss your efforts in terms of our class readings on the methods used to try to influence policy by transnational advocacy networks. 
Connect what your group did to your ideas of why and in what ways your efforts will lead to a change in policy.  Be specific in terms of which specific groups you tried to reach, why you think those groups would be important to peace policy, how you tried to reach them, and how you think this will change policy in the particular direction you propose.  You must discuss both the "what" and the "so what" questions-- what you did, and why and how you think these efforts will change policy in your desired direction.  
G.  Presentation:

On April 11, 2019, Powerpoint slides and briefing notes are due in hard copy and electronically on a disk or thumb drive.  You must hand in a copy of the group's presentation remarks, any hand outs, and Powerpoint presentation with the notes section filled in, including citations, in hard copy and electronic copy.  You will also hand in a description and assessment of your advocacy efforts and any supporting materials, (for example, the lobbying, the public event, how you publicized and organized it), an assessment of how it went, what you learned that informed your project, any media or internet postings your group's effort or event received, any audience assessment forms of the event, and a breakdown of who did what in your group.   

Presentations to the class in April must answer the following questions (students often use these questions as a way to break up the work among individuals in the group):

1.  How did your project use information politics, leverage politics, transparency politics, symbolic politics, accountability politics, forum shopping, etc. (Described in the Love Beyond Sovereignty book), how specifically and in what ways?  Discuss your efforts in terms of our class readings on the methods used to try to influence policy by transnational advocacy networks.  How did your group collaborate with others, use social media or other means, to mobilize advocates and persuade the opposition (nongovernmental or government groups in favor of your policy avenue and against)?    

2. The policy issue and the policy option your group advocates, and why, pros and cons. Who will be involved (Target audience/ Stakeholders- Strategic Who) to try to influence your specific aspect of policy? What type of change are you trying to bring about-- legislative change, personal awareness, changing consumer behavior, changed corporate policy, changing institutional structures, changing Catholic University policies, changing executive branch activities, cultural change, etc.? 
3. Your target audience/ "strategic who," and why you chose to focus on them (your theory of change).  How can reaching them help you change policy? (ie, influencing Senators will change the policy; raising public awareness of CUA students on the issue will change policy by..., etc.). What were the key groups in favor and against your policy position? How did you try to mobilize advocates and persuade the opposition?
4.  Strategies:  The specific means your group chose to promote your policy objective and why, pros and cons.  Where and when will you put your energies? (Locations and timeframes) Who will be responsible? Who else will be involved? (Collaboration with other groups) What is your theory of change?  How and why do you think your specific actions will help bring about policy change in the direction you desire?  
5.  Evaluation and Assessment: Overall, how effective were your efforts to promote your policy objective, against what benchmarks or metrics?  What worked, what didn't, and why?  How did you measure progress? (Monitor and Evaluate) What were your Indicators or benchmarks of successfully completing your project? Don’t just say “it went well,” but offer evidence of impact – numbers reached, surveys, before and after comparisons, etc. You must discuss both the "what" and the "so what" questions-- what you did specifically, and why and how you think these efforts will change policy in your desired direction.  
The presentation must answer each of the assigned questions regarding your issue.

Presentations will be graded using the following criteria: the quality of the content, your delivery, the research backing up the presentation, your clarity of arguments and evidence delivered, whether your information is complete and factually accurate, whether you answered the assignment questions and followed directions, and how well you responded in the Q & A period.  
Your presentation and advocacy efforts must draw on both  primary source (Congressional testimony, Presidential speeches, press releases, UN documents, etc.) and secondary source (journal articles, newspaper articles, books, etc.) materials; in addition, you must integrate the course readings.  APSA citation methods ONLY must be used in order to help prevent plagiarism.  This means that all sources must be cited within the text using this format (Hook 2010, 62).  Remember to cite the last name of the author of the article (not the editor if it appears in an edited volume), with appropriate punctuation appearing after the end of the closed parenthesis.  As in real life, grammar, spelling, and deadlines count in your grade assessments.  Extensions are not an option.  Assignments are due on or before the beginning of class; budget your time appropriately.  Edit and proofread your work carefully.  Use spell check.  Avoid run-on and incomplete sentences.  Use the Writing Center for additional editorial assistance.

OR Written paper on a case study: Students will discuss and seek approval from the professor to write a 10-12 page written paper on a case study of environmental issues, religions, and native peoples, such as uranium mining on native lands in Arizona, REPAM and Pope Francis' Laudato Si work in the Amazon, environmental refugees from Tuvalu, Standing Rock, etc. The case study will follow the model of cases we use, and the professor will provide guidance for how to write a teaching case. 
H.  CRS University Global Solidarity Network  
Register and participate in this on-line discussion forum.  http://university.crs.org/
I.  Event Assessment: complete a one page event assessment form available on Blackboard under assignments, analyzing an event in Washington, D.C., on religious actors engagement on environmental issues, from the vantage of our class readings.
Academic Integrity Academic integrity is not merely avoiding plagiarism or cheating, but it certainly includes those things. More than anything, having academic integrity means taking responsibility for your work, your ideas, and your effort, and giving credit to others for their work, ideas and effort. If you submit work that is not your own – whether test answers, whole papers or something in-between – we have a responsibility to hold you accountable for that action. We also have a responsibility to treat you with respect and dignity while doing so.


The following sanctions are presented in the University procedures related to Student Academic Dishonesty:

“The presumed sanction for undergraduate students for academic dishonesty will be failure for the course. There may be circumstances, however, where, perhaps because of an undergraduate student’s past record, a more serious sanction, such as suspension or expulsion, would be appropriate. ...In the more unusual case, mitigating circumstances may exist that would warrant a lesser sanction than the presumed sanction.”
or

“The presumed sanction for undergraduate students for academic dishonesty will be failure for the course. In the context of graduate studies, the expectations for academic honesty are greater, and therefore the presumed sanction for dishonesty is likely to be more severe, e.g., expulsion. ...In the more unusual case, mitigating circumstances may exist that would warrant a lesser sanction than the presumed sanction.”
For students who choose to do the group project and presentation, coordinating and working together for the in-class presentation or group project is encouraged. For that specific assignment, you are allowed to share material, ideas and information.  However, for the other course assignments (midterm, study question sets, event assessment) your submission must be your own in its entirety.

For more information about what academic integrity means at CUA, including your responsibilities and rights, visit http://integrity.cua.edu.

Accommodations for students with disabilities: Any student who feels s/he may need an accommodation based on the impact of a disability should contact the Office of Disability Support Services. Please contact Disability Support Services by email at dss.cua.edu, or call 202-319-5211 to make an appointment to discuss reasonable accommodations. DSS is located in PRYZ 127.

Academic Support Services
The university’s primary academic support resources are located on the 2nd floor of Mullen Library, McMahon Hall, and at the Pryzbyla Center. These affiliated offices and services include:

The Undergraduate Advising Center (UAC) offers guidance to all undergraduates, especially first-year students, as they move toward their academic goals.  The UAC is located in B 10 McMahon Hall.  Office hours are Monday through Friday from 9:00am to 5:00pm.

Phone: (202) 319-5545  Email: cua-advising@cua.edu  Web: advising.cua.edu
The Center for Academic Success (CAS) provides academic support services for all students through a broad base of programs and services, including Tutoring Services, Workshops, Individual Skills Meetings, Peer Mentoring, and more.  CAS is located at Mullen Library Second Floor.

Phone: (202) 319-5655  Email: cua-academicsuccess@cua.edu  Web: success.cua.edu
The Writing Center is an excellent resource for any student. The Writing Center is committed to supporting the writing needs of students at all stages of the writing process. If, at any point in the semester, you feel that you are struggling to draft, revise, or properly reference sources in a writing assignment, make an appointment at http://english.cua.edu/wc; we also welcome walk-in appointments at the Writing Center, which is located in 219 Mullen Library.
Phone: (202) 319-4286  Email: cua-writingcenter@cua.edu  Web: english.cua.edu/wc/
The Math Center is staffed with Math Faculty and Tutors who are trained to assist students struggling in areas ranging from the basics to complex problems in calculus and statistics.  Any student who feels he or she may need assistance in this or any other math class is welcome to visit the Math Center on Monday through Thursday between the hours of 4:00 and 10:00pm. No appointment is necessary and services are absolutely free.  The Math Center is located at Mullen Library Second Floor.

Phone: (202) 319-5655  Email: cua-academicsuccess@cua.edu
The Office of Disability Support Services provides reasonable accommodations for the classroom and testing environment for students with documented disabilities. DSS is located in Pryz 127. Office hours are Monday, Wednesday, and Friday 8:00am-5:00pm, and Tuesday and Thursday 8:00am -6:30pm. Phone: (202) 319-5211  Email: cua-dss@cua.edu  Web: dss.cua.edu
The Counseling Center provides free individual and group counseling services, psychiatric consultation, alternative testing, and emergency services to CUA students.  In addition, we provide consultation services and outreach programs to the CUA community. Appointments can be scheduled in person in 127 O’Boyle Hall, or by phone.

Phone: (202) 319-5765. Web: counseling.cua.edu
University grades: 
The University grading system is available at 

http://policies.cua.edu/academicundergrad//gradesfull.cfm#II for undergraduates and http://policies.cua.edu/academicgrad//gradesfull.cfm#iii for graduate students.

Reports of grades in courses are available at the end of each term on http://cardinalstation.cua.edu.

Course Schedule

There will be no class on the following days:

Feb. 19

"Administrative Monday,” Monday classes meet instead of Tuesday classes
March 12,14

Spring Break

April 9


University Research Day

April 18

Holy Thursday/ Easter break
Native Peoples, Religion, and the Environment

1.  Introduction  1/15, 1/17
Brief News articles for day one discussion:  

Eleanor Roy, “Mauri Tribe Wins Recognition for the River,” The Guardian, March 16, 2017, https://www.theguardian.com/world/2017/mar/16/new-zealand-river-granted-same-legal-rights-as-human-being
"Native Americans Face Environmental Threats," NonProfit Quarterly Review, Oct. 9, 2017, https://nonprofitquarterly.org/2017/10/09/native-americans-face-environmental-threats-alaska-new-mexico/

"Climate Change Threatens Native Communities New Report Says," Indian Country Today, Nov. 27, 2018, https://www.indianz.com/News/2018/11/27/mark-trahant-climate-change-threatens-na.asp
"Abandoned Uranium Mines in Navajo Nation," NPR, April 2016. 
"Havasupai Tribe Wins Ruling Against Uranium Mining in Grand Canyon," Nov. 1, 2018, https://www.indianz.com/News/2018/11/01/cronkite-news-havasupai-tribe-wins-rulin.asp
 "Lakota Activists Stall Uranium Mine," Native Sun News Today, Nov. 14, 2018,
Readings:

John Grim and Mary Ellen Tucker, Chapter 1, “Problems and Promise of Religions: Limiting and Liberating,” Ecology and Religion, Island Press, 2014.
Maryann Cusimano Love, Global Issues Beyond Sovereignty.  Rowman & Littlefield, Forthcoming 2019,  chapters 1 and chapter on religious actors.
Pew Reseach Center, “Global Religious Landscape,” http://www.pewforum.org/2012/12/18/global-religious-landscape-exec/
Winona LaDuke, “What is Sacred?” chapter 1 from Recovering the Sacred. Cambridge: South End Press, 2005. 

https://books.google.com/books/about/Recovering_the_Sacred.html?id=bp0fDAAAQBAJ&printsec=frontcover&source=kp_read_button#v=onepage&q&f=false
“Native America Sacred Stories,” PBS 2018, http://www.pbs.org/native-america/extras/sacred-stories/
UN Environment Report, “Indigenous People, Protecting our Planet,” Aug. 8, 2017, https://www.unenvironment.org/news-and-stories/story/indigenous-people-protecting-our-planet
Powhatan’s Speech to Captain John Smith, http://www.powhatanmuseum.com/Powhatan.html
2.  Native Peoples, Religion, and the Environment 1/22 and 1/24
Case: Back to the Future: Dam Removal and Native Salmon Restoration on the Elwha River     By Brian Footen and Jovana Brown, Evergreen State University Case, especially pp. 1-8 and p.16

“Indigenous Peoples Protect World’s Biodiversity: But they’re Endangered,” National Geographic, Nov. 28, 2018, https://www.nationalgeographic.com/environment/2018/11/can-indigenous-land-stewardship-protect-biodiversity-/

United Nations Declaration on the Rights of Indigenous Peoples, https://www.un.org/development/desa/indigenouspeoples/declaration-on-the-rights-of-indigenous-peoples.html

Speech by Chief Joseph, In-mut-too-yah-lat-lat, Speech at Lincoln Hall in Washington D.C., 1879. Published in North American Review, Vol. 128, Issue 269, pp. 412-434. Courtesy of Cornell University.
Speech by Chief Seattle, 1854.
Native American Indian Museum, Case Studies on Native Environmental Action, Fish Wars
Erica Chenoworth and Maria Stephan, “Statistical Evidence for Nonviolence effectiveness: The World is Proving MLK Right About Nonviolence,” The Washington Post, Feb. 4, 2016.

John Grim and Mary Ellen Tucker, Chapter 1, “Problems and Promise of Religions: Limiting and Liberating,” Ecology and Religion, Island Press, 2014.
“Contemporary Native American Responses to Environmental Threats in Indian Country”
Tirso A. Gonzales and Melissa K. Nelson, http://www.academia.edu/1283070/Contemporary_Native_American_responses_to_environmental_threats_in_Indian_Country
(Chapter from the Center for the Study of World Religions, Harvard Divinity School
Religions of the World and Ecology Series, Indigenous Traditions and Ecology Volume, John Grim, ed.)
United Nations Conference on Environment and Development, “Indigenous Peoples and Environment,” pp. 3-6, https://www.ohchr.org/Documents/Publications/GuideIPleaflet10en.pdf
John Grim and Mary Ellen Tucker, Chapter 8, “Indigenous Religions and the Nurturing Power of Nature,” Ecology and Religion, Island Press, 2014.
3.  Care for Our Common Home, Laudato Si  1/29, 1/31
Margaret E. Keck and Kathryn Sikkink, "Transnational Networks in International Politics: An Introduction" from Activists Beyond Borders: Advocacy Networks in International Politics, 1998, in Karen Mingst and Jack Snyder (eds.), Essential Readings in World Politics, New York: Norton’s, 2001. 

Holy See, Laudato Si: Care for Our Common Home, June 2015,   https://w2.vatican.va/content/dam/francesco/pdf/encyclicals/documents/papa-francesco_20150524_enciclica-laudato-si_en.pdf
"Pope Francis Writes a Moral Case for Environmental Action in Encyclical," Emma Green, The Atlantic, June 18, 2015, http://www.theatlantic.com/international/archive/2015/06/pope-francis-encyclical-moral-climate-change/396200/

"Native Americans Most at Risk from Impact of Climate Change," Voice of America News, https://www.voanews.com/a/native-americans-most-at-risk-from-impact-of-climate-change/3816564.html

Cecelia Calvo on Vatican Radio, "Those Most at Risk Are Least Responsible for Climate Change,"  http://www.radiovaticana.org/EN1/Articolo.asp?c=444485 and interview with Cardinal O' Brien, http://www.radiovaticana.org/en1/Articolo.asp?c=443577
CRS University Global Solidarity Network, Climate Change and Refugees , http://university.crs.org/

Resources on CRS webpage http://university.crs.org.  Register to access online discussion

Juliana vs. U.S., Children’s Climate Change Lawsuit, https://www.ourchildrenstrust.org/us/federal-lawsuit/
4.   Native Peoples in the Amazon and Laudato Si  2/5, 2/7
REPAM: Native Peoples and churches work to protect the Amazon
Case: "Extractives and Equity," Peru chapter, Baltimore: Catholic Relief Services, https://www.crs.org/sites/default/files/tools-research/extractives-and-equity.pdf
Helen Ding et al, “The Economic Case for Securing Land Rights for Indigenous Peoples in the Amazon,” World Resources Institute Report 2016, https://wriorg.s3.amazonaws.com/s3fs-public/Climate_Benefits_Tenure_Costs_Executive_Summary.pdf?_ga=2.59920109.1741623996.1546806033-2095223511.1546806033
5.  Indigenous Peoples in the Philippines, Muslims and Catholics 2/12, 2/14
Case: Myla Legura, "Local Solutions to Land Conflicts in the Philippines: Applying the 3 Bs," Catholic Relief Services, 2015, file:///C:/Users/Maryann's%20Office/Downloads/local-solutions-to-land-conflict-in-mindanao.pdf
"Interreligious Action: Studies in Muslim- Christian Cooperation," March 2017, Introduction and chapter 3, https://www.crs.org/sites/default/files/tools-research/interreligious_action_for_peace_march_2017.pdf 
Take Home Midterm Essay Due 2/19, emailed to lovem@cua.edu, as a Word document, by 5 pm 

Administrative Monday, Monday classes meet instead of Tuesday classes, no class Tuesday 2/19

6.  In Class midterm Thursday 2/21  in computer lab
7.  Land and Mineral Grabs on Tribal Lands  2/ 26 and 2/28
"Extractives and Equity," Nigeria and Angola chapters, https://www.crs.org/sites/default/files/tools-research/extractives-and-equity.pdf
USCCB, "Background on Extractives Industry," Feb. 2012, www.usccb.org/.../justice.../2012-02ExtractivesBackgrounder-final.pdf
8.  Uranium Mining, Native Peoples, and Religious Actors Against Nuclear Weapons  3/5 , 3/7
"Pope Urges Ratification of Nuclear Weapons Ban," Vatican News, Oct. 8, 2018, https://www.vaticannews.va/en/vatican-city/news/2018-10/holy-see-united-nations-auza-prohibition-nuclear-weapons.html.
Hiroshima Peace Memorial Museum    http://www.pcf.city.hiroshima.jp/top_e.html
I Am The Grand Canyon.  
"Abandoned Uranium Mines in Navajo Nation," NPR, April 2016. 
"Havasupai Tribe Wins Ruling Against Uranium Mining in Grand Canyon," Nov. 1, 2018, https://www.indianz.com/News/2018/11/01/cronkite-news-havasupai-tribe-wins-rulin.asp
 "Lakota Activists Stall Uranium Mine," Native Sun News Today, Nov. 14, 2018, https://www.indianz.com/News/2018/11/14/native-sun-news-today-lakota-activists-s.asp
SPRING BREAK, NO CLASS 3/12, 3/14

9.  Interfaith Power and Light  3/19, 3/21
Interfaith Power and Light reports

The National Religious Partnership on the Environment, http://www.nrpe.org/

Keck and Sikkink, Environmental Advocacy Networks, from Activists Beyond Borders: Advocacy Networks in International Politics, 121-164.
10.  Islamic Environmental Action  3/26, 3/28
“The Aga Khan Development Network: An Ethic of Sustainable Development and Social Conscience”
Tazim R. Kassam


“Toward and Understanding of Environmental Ethics from a Qur’anic Perspective” 
Abrahim Özdemir
“Islam, the Contemporary Islamic World, and the Environmental Crisis”
Seyyed Hossein Nasr

Center for the Study of World Religions, Harvard Divinity School, Religions of the World and Ecology Series, Islam and Ecology Volume, Richard Foltz, Frederick Denny, Azizan Baharuddin, eds.

11.  Hindu Environmental Action  4/2, 4/4
“Can Hindu Beliefs and Values Help India Meet Its Ecological Crisis?”
Anil Agarwal 

	“Too Deep for Deep Ecology: Gandhi and the Ecological Vision of Life”
Vinay Lal

“The Inner Logic of Gandhian Ecology”
Larry D. Shinn

	“River of Love in an Age of Pollution”
David L. Haberman




Center for the Study of World Religions, Harvard Divinity School, Religions of the World and Ecology Series, Hinduism and Ecology Volume, Mary Evelyn Tucker and Christopher Key Chapple, eds.

Attend University Research Day April 9 (Opportunity for Project Groups, and for Event Assessments)
13.  Project Presentations 4/11, 4/16

Presentations DUE April 11, 2019, at the START OF CLASS, in hard copy and electronic copy

Written case studies due April 16, for those who did not do the project and presentation
University closed, No Class 4/18

14. Environmental, Religion and Resource Conflicts  4/23, 4/25, Student Case Studies
Michael Keating, "Addressing Natural Resource Conflicts," Chatham House, 2015, https://www.chathamhouse.org/publication/addressing-natural-resource-conflicts
Michael Klare, "Resource Conflict," https://www.hampshire.edu/pawss/resource-conflict
UN Environmental Program, “Extractive Industries and Conflict,” http://www.un.org/en/land-natural-resources-conflict/pdfs/GN_Extractive.pdf
15.  Conclusions: Sacred Ground
4/30, 5/2  Student Case Studies
Maryann Cusimano Love,  Global Issues Beyond Sovereignty.  Rowman & Littlefield, Forthcoming 2019, God and Global Issues chapter
Due Dates for Study Questions:
Date
Case  

1/24  Back to the Future: Dam Removal and Native Salmon Restoration on the Elwha River     By Brian Footen and Jovana Brown, Evergreen State University Case, especially pp. 1-8 and p.16
2/5    Extractives and Equity: Peru  (Catholic Relief Services, 


https://www.crs.org/sites/default/files/tools-research/extractives-and-equity.pdf) 
2/12  Myla Legura, "Local Solutions to Land Conflicts in the Philippines: Applying the 3 Bs," Catholic Relief Services, 2015, 

2/26  Extractives and Equity: Nigeria and Extractives and Equity: Angola, CRS, https://www.crs.org/sites/default/files/tools-research/extractives-and-equity.pdf
Over the course of the semester you must hand in four sets of study questions, in accordance with these deadlines. Answers are factual and brief, straight from the case, one single-spaced typed page for each set of study questions, numbered. Use quotation marks for any direct quotes, but otherwise no citations. 

Assignment Due Dates:

Mandatory 4 sets of study questions, due as listed above

Feb. 19
Take home essay exam

Feb. 21
Midterm exam, Computer Lab
TBA                Event assessment
April 11
  Project and Presentation  OR Case Study
 Bibliography:         Additional, Supplementary Readings of Interest
ENDAUM www.endaum.org 

Gwich’in Steering Committee www.gwichinsteeringcommittee.org/ 

Native Action www.nativeaction.org 

The Penobscot Nation www.penobscotnation.org 

Native Movement www.nativemovement.org 

Honor the Earth www.honorearth.org 

Northern Cheyenne Net www.ncheyenne.net 

The Navajo Nation www.navajo.org 

Ecosystem Change: The Impact on Indigenous Health http://topics.developmentgateway.org/indigenous Indigenous Environmental Network www.ienearth.org 

Homeland: Four Portraits of Native Action Cultural Environmental Studies: Indigenous Cultures and Environmental Injustice www.wsu.edu/~amerstu/ce/native.html Amazon Watch www.amazonwatch.org 

First Nations Environmental Network www.fnen.org 

The Cultural Conservancy: In the Spirit of Inter-Species Harmony www.nativeland.org 

The Center for Native Lands www.nativelands.org 

International Indian Treaty Council www.treatycouncil.org 

Oxfam America: Indigenous Environmental Network www.oxfamamerica.org/whatwedo/where_we_work/united_states/local_partners/IEN_partner 

Native American Views of the Environment http://webhost.bridgew.edu/jhayesboh/RESOURCE/env-indigenous.htm 

The UN Permanent Forum on Indigenous Issues www.un.org/esa/socdev/unpfi i/
Keck, Margaret E. and Sikkink, Kathryn. (1998). Activists Beyond Borders: Advocacy   Networks in International Politics.

Toft, M., Philpott, D., & Shah, T. S. (2011). God’s century: Resurgent religion and global politics. New York: W. W. Norton.
John Grim and Mary Evelyn Tucker, Ecology and Religion.  Island Press, 2014.

Roger Gottleib, Religion and the Environment.  Routledge, 2010.
Zoltan Grossman and Alan Parker, Asserting Native Resilience. Oregon State University, 2012.

Gerard Powers, Scott Appleby, John Paul Lederach. Strategies of Peace.  Oxford, 2010.

Yale University Forum on Religion and Ecology http://fore.yale.edu/
U.S. Institute of Peace website http://www.usip.org/

United Nations website:  www.un.org

U.S. Department of State website:  www.state.gov

The Washington Post website:  www.washingtonpost.com

The New York Times website:  www.nytimes.com

Carnegie Endowment of International Peace website:  http://www.carnegieendowment.org/

Global Peace Index, Institute for Economics and Peace, http://www.economicsandpeace.org/
Stockholm International Peace Research Institute (SIPRI), Sweden
International Institute of Strategic Studies

Catholic Peacebuilding Network website  http://cpn.nd.edu/
Pax Christi International http://www.paxchristi.net/international/eng/index.php
The Kroc Institute of Peace, Notre Dame University  http://kroc.nd.edu/ 

Caritas Internationalis http://www.caritas.org/ 

The Kroc School of Peace, University of San Diego  http://www.sandiego.edu/peacestudies/ 

Catholic Relief Services website:  www.crs.org

Jesuit Refugee Services website:  www.jrsusa.org  and www.jrs.net

U.S. Conference of Catholic Bishops Department of Justice, Peace, and Human Development

http://www.usccb.org/sdwp/

Center for Justice and Peace, Eastern Mennonite University, 

Conflict Resolution Information Source  http://www.crinfo.org/ 

The Council on Foreign Relations  www.cfr.org

International Crisis Group www.crisisgroup.org
Woodrow Wilson Center http://www.wilsoncenter.org/
The Center for Strategic and International Studies  www.csis.org

The Brookings Institution  www.brookings.edu

The Aspen Institute, http://www.aspeninstitute.org
Johns Hopkins University, The Foreign Policy Institute  www.sais-jhu.edu/centers/fpi/
Columbia International Affairs Online www.ciaonet.org
University of Maryland, CIDCM

Uppsala Conflict Data

Hiroshima Peace Memorial Museum http://www.pcf.city.hiroshima.jp/top_e.html
Project Ploughshares

Peacework. American Friends Service Committee, <pwork@igc.org






